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Abstract 
This study presents a programme in which eight grade students were provided to have teaching experiences with third grade 
students in a state school in Istanbul, Turkey. The aim of the study is to give the students a place in the community service 
programme and through this programme to help them overcome their fears towards English language in the classroom. This 
paper describes how students can overcome second language classroom anxiety by becoming the teachers of younger students. 
Changing their roles provide them opportunities to develop their speaking skills and classroom performances. The results indicate
that there is an obvious difference between the questionnaires given to the students at the beginning and at the end of the study. 
 Keywords: Classroom performance; second language classroom anxiety.
1. Introduction 
“I just know I have some kind of disability. I can’t learn a foreign language no matter how hard I try.” 
“When I’m in my Spanish class I just freeze! I can’t think of a thing when my teacher calls on me. My 
mind goes blank.” 
“I feel like my French teacher is some kind of Martian death ray: I never know when he’ll point at me!” 
“It’s about time someone studied why some people can’t learn languages.” Horwitz et al. (1986) 
Horwitz et al. (1986) indicate that statements like these are very familiar to most of the foreign language teachers. 
Most of the people think that there is a mental block which inhibits the students to learn a foreign language although 
they are successful in other situations.  Language anxiety is experienced by learners of both foreign and second 
language. Anxiety which is a common problem of many language learners can impede production and achievement 
in foreign language.  
What is anxiety in fact? Anxiety is a normal reaction to stress. It helps one deal with a tense situation in the 
office, study harder for an exam and keep focusing on an important speech. In general, it helps one cope. But when 
anxiety becomes an excessive, irrational dread of everyday situations, it has become a disabling disorder. 
Anxiety affects our whole being. It affects how we feel, how we behave and has very real physical symptoms. It 
feels a bit like fear but whereas we know what we are frightened of, we often don't know what we are anxious 
about.(medicalnewstoday.com, 2004) Krashen argues that the extraction of meaning from second language 
messages is the primary process in the development of a second language. Anxiety contributes to an affective filter, 
according to Krashen, which makes the individual unreceptive to language input; thus the learner fails to ‘take in’ 
the available target language messages and language acquisition does not progress.
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Horwitz et al. (1986) conceived foreign language anxiety as a distinct complex of self-perceptions, beliefs, 
feelings, and behaviours related to classroom language learning arising from the uniqueness of the language learning 
process.
There had been many researches on second language anxiety. Von Wörde (2003) identified some factors which 
may contribute to anxiety and those which may reduce anxiety in learning a second language in his research called 
‘Students’ Perspectives on Foreign Language Anxiety’. Participants of this study were students from diverse set of 
language classrooms (French, German, and Spanish). This study utilized the qualitative research tradition using 
interviews and the Foreign Language Classroom Anxiety Scale (FLCAS) developed by Horwitz and Cope (1986). 
The taped interviews were transcribed and the anxiety scale was evaluated. The findings revealed extremely 
negative experiences with the language class. Several students provided examples of how anxiety can lead to 
frustration and even anger. The students also offered concrete suggestions for alleviating anxiety. They believed 
group work and study groups appeared to reduce anxiety.  
In another study, Cheng et al. (1999) investigated the links between second language classroom anxiety and 
second language writing anxiety as well as their associations with second language speaking and writing 
achievement. FLCAS and also a background questionnaire were used in this study.  433 English majors at four 
universities in Taiwan who were simultaneously taking both English speaking and English writing classes were 
recruited as participants for this study. The findings suggested that second language classroom anxiety is a more 
general type of anxiety about learning a second language with a strong speaking anxiety element, whereas second 
language writing anxiety is a language – skill – specific anxiety. Nevertheless, low self – confidence seems to be an 
important component of both anxiety constructs.  
Aida (1994), a Japanese educator, stated that anxiety may prevent learners from achieving a high level of 
proficiency in a foreign language. Aida (1994) was very interested in exploring the role of anxiety in Japanese 
language learning among college students. Learning Japanese is very difficult for the ones who use the Latin 
alphabet.  Japanese language has little investigation so this may be considered as a weakness. As a result of the 
study, students may feel more anxious in learning a non – Western, foreign language like Japanese than in learning 
commonly taught Western languages such as Spanish.  
The present study started with the thought of giving the students a place in the community service programme 
while teaching younger students at a state school which needs English teachers. It focuses mostly on the speaking 
anxiety which is one of the reasons avoiding achievement. Anxiety about speaking as one of the most common fears 
reported by adults and teenagers can limit a person’s activities and cause him / her feel isolated. The good news is 
that anxiety can be helped. In the present study, I used a clear and simple way about coping with this problem and 
overcoming fears on language.  
In Turkey many activities have been planned for the community service programme in primary schools. Each 
student needs to be a part of a programme but they decide on a specific one voluntarily. As an English teacher, I 
decided to start a community service programme about language in the private school I am working so the first aim 
of this study was to make the students complete this community service programme by teaching English to the 
students who do not have any English teachers. My research questions were:
- How can students overcome their anxiety of using English in class? 
- Does the experience of teaching affect self – confidence in the language classroom and the anxiety in the 
classroom performance?  
1.2. Participants  
Because of the OKS exam 8th graders take at the end of the year and the critical age they are at, it is usually 
considered to be the hardest level to teach.  As it is considered to be the most difficult age group of primary schools 
in Turkey I aimed to work with this group. The name of the study was “Becoming a Junior Teacher”. Before 
choosing the participants of the study, I interviewed with the English teachers of each student about the students to 
find out the ones who were having fears during the language class. I informed all the eight grade students about the 
context, time and place of the programme. Then, 10 students volunteered. 
I took the students to a state school which is the fellow school of our school. Although it was in an urban area, the 
physical conditions in this school were not good. In Turkey most of the big private schools have fellow schools to 
help, to provide some of the materials or money. The school I picked is also very close to our campus, so the 
students did not miss many classes by being away for a long time.   
As most of the state schools in Turkey, students start studying a foreign language at fourth grade in that school. 
Next step was to choose the class eight graders would teach. It was more adequate to conduct the study on a group 
without an English teacher not to disrupt the programme of the school. According to that, there were three options 
including first grades, second grades and third grades. To decide on the target group to teach I got information from 
the school administration. As I learnt, there was only one class at third grade but there were more classes at first and 
second grade. I did not have the chance to implement the study in more than one class so I chose the third grade 
class as the target group. There were 45 students in this classroom. 28 of them were female and 17 were male. Their 
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families were all from low socio economic class. They did not have any English teachers before. Their first English 
teachers were my eight grade students.    
A big part of my role was observing the class and junior teachers during their lessons. I was also the facilitator 
whenever the junior teachers needed support especially about classroom management.  
Procedure
The programme took 4 weeks. It started on 27 February 2008 and ended on 14th May. We could not go to the 
state school once a fortnight as we planned before. We had to give a break for four weeks because of their exams, 
one week because of 23rd of April Children’s Day, two weeks because of the changed timetable and hours of the 
state school.  
As the researcher, I prepared an overall plan to follow. I expected the eight grade students to study and research 
before each week so we could have many options to decide on our handouts, flash cards etc. While I was preparing 
the plan, I did not determine any song names. The students and I decided on them together later on.  
Table 1. The overall plan of the programme
Week Objectives Activities Materials 
1 To teach greeting each other - A song called “Hello”. 
- Role play  
An audio CD, A poster and a 
handout
2 To teach colours - A song called “Computer Colour” 
- Colouring  
- “Stop” game 
An audio CD, flash cards and a 
handout
3 To teach farm animals  - A song called “Cows in the 
Kitchen”
- A crossword 
An audio CD, flash cards and a 
handout
4 To teach body parts - A song called “Heads and 
shoulders” 
- Making a paper puppet 
An audio CD, a poster and flash 
cards
Ten of the eight grade students taught English for one period which was 40 minutes. We used the guidance 
teacher’s lessons not to cause them to miss any of the lessons. These lessons were once a fortnight. On the weeks we 
did not visit the state school, I had training sessions with the eight graders. Each session took one period which was 
40 minutes.  We prepared a lesson plan according to the overall plan I have planned. We decided on what to do, 
what materials to use and how to use them during the lesson. I also gave them information about the attitudes and 
characteristics features of young learners very simply. Moreover, I focused on the topics they asked for. For each 
week, I chose two or three leaders as the junior teachers of the day. I gave place to the volunteers first of all. The 
rest of the group observed and helped the junior teachers of the day especially during the group work time. They 
joined the groups of third grade students to facilitate. One of the students did not want to become the junior teacher 
of the day but he had a good performance during the group work time.  
1.2. Data Collection and Analysis 
I did observations during the periods they taught to see the obvious difference in the participants’ attitudes. I 
encouraged all the participants to keep diaries in Turkish which was their native language. At first they were not 
ambitious for that so I provided them paper with the title of the week and a couple of photos I took during the 
teaching process. That encouraged them a lot and they went on writing. As the researcher, I myself kept a diary, too. 
I also spoke to the English teachers of them informally to see if there was any change with them in English classes 
during this process.  
FLCAS has been used in many studies of anxiety in foreign language learning and found to be a highly reliable 
measure. Therefore I gave all the participants a questionnaire including two components on Self Confidence in 
Speaking English and Classroom Performance Anxiety twice. The pre - test was given before we start the 
programme and the post test was given at the end of the programme.  
The data sources coming from the journals were analyzed by means of pattern coding as suggested by Miles and 
Huberman (1984:69). Then they were translated into English.  
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2. The Results of the Journals  
The analysis of the participants showed that 7 out 10 students found the study very helpful both in their English 
classroom and other social conditions. For example,  
We taught them the new topics through songs. The little children started to get use to the English lesson. 
And me! I changed a lot. Now I can express myself in a better way in the English lessons.  
When I started this programme, I wasn’t expecting that it would help me to take parts in my English class. I 
think I have a little self – confidence now. If I go on the programme, I will gain more.  
Some of the students (2 out of 10) mentioned that they were very happy to be the leaders of the week: 
It is the second week. I feel more excited.  Being the leader of the group is unbelievable. I think I will be an 
English teacher.
For some students (3 out of 10) wrote that this study made them really understand all their teachers.
 I felt that as if I was Mrs. X. I tried to help the kids to repeat the words and answer my questions. Now I 
can put myself in my teacher’s shoes. I help the kids to be active as she does in our classroom. This made me braver 
so I try to talk in English in the classroom. I don’t have to be shy anymore.   
In the journal I kept as the observer, I mentioned about the anxiety of all the students on the first week:   
They were all very excited but anxious at the same time. One of them wanted to stay in the school because 
he believed that the students would not listen to him. I talked to him and stated that I would be there to help 
them about the classroom management and he changed his mind.   
On the fourth week they were acting as if they were real teachers on the school bus while we were going to the 
state school:
They were like real teachers today. They seemed to be self confident. Instead of talking about other things 
on the way, they had a look at their plans and went over the steps one by one. In the classroom, they 
seemed to be more comfortable. They even gave each other equal time for peer teaching as the leaders of 
the group.  
3. The Results of the Questionnaires
Table 2. The Results of the Questionnaires
  Pre - test Post – test 
  Agree Disagree Agree Disagree 
Component 1 General English Classroom Performance 
Anxiety 
38 24 33 24 
Component 2  Self – Confidence in Speaking English 62 21 47 23 
The results of the questionnaires showed the exact difference between before and after the study. As displayed in 
the Table 2, students’ anxiety level was higher before they started the study. Later they coped with this problem 
through their own teaching experiences and managed to overcome most of their fears. In Table 3 and 42 it can be 
seen in details.  
3.1. The Results of the Observations 
All the third grade students were interested in the programme. They always welcomed us happily. They seemed 
to be joyful during the lessons. Some of the children prepared special English portfolios themselves to put their 
handouts. They learnt the names of the junior teachers very easily and called them as “X Teacher”, “Y Teacher” etc. 
They kept asking if the junior teachers would come and teach them the following year. After each lesson we left 
flash cards and the posters on the wall in the classroom so they could have a look at them at the break times to 
revise. That made all the students very happy. They kept all the posters and flash cards neat and clean. They 
mentioned that they revised the new words by playing hangman using these cards and posters.  
The junior teachers were very excited and happy, too. Before starting the study, I thought that classroom 
management would be the weakest point but it was not. There was nearly no problem with the classroom 
management. All the third grade students followed the junior teachers very carefully.
After each week we visited the state school, I talked to the English teachers of the participants. I learnt that 7 out 
of 10 started to change by the end of the second week in a positive way. They participated the lesson voluntarily. In 
2. Appendix 1 
3. zunal.com
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the second common test we gave them at school,  5 out of ten did not leave any of the parts blank  although they 
used to do it in that way before. 2 of the students missed the last week of the programme because they were sick.
4. Discussion and implications  
The biggest shortcoming of the study was about the time. It was planned to visit the school once a fortnight.  
Because of the stated reasons above, it was implemented after long time intervals. During these long time intervals 
the students asked if they would go to the state school or not nearly every day. They mentioned that this programme 
should have been started earlier at the beginning of the term so they could have more experience in teaching. 
Arnold (2007) states that many language studies have been conducted on attitudes and motivation. Synchronous 
electronic interaction and task – based instruction can enhance the communication skills of learners. Computer - 
mediated communication (CMC) can lower foreign language learners’ anxiety levels. Therefore the present study 
will be used in a different way for another group of students next year as a future research. A webquest3 was 
designed by me, the researcher. Students will use this tool to make their plans, prepare activities, even to learn about 
young learners.   
Appendix 1 
Table 3 . Component 1 - General English Classroom Performance Anxiety
 I strongly agree. I agree. Neutral I don’t agree. I strongly 
disagree. 
 Before/After  Before/After  Before/After  Before/After  Before/After  
1. English classes move so quickly I worry about 
getting left behind.  
4 / 4 2 / 2  - / -   1 / 1 3 / 3  
2. I feel overwhelmed by the number of rules I 
have to learn in order to speak English.  
6 / 2   2 / 6 - / 1   2 / 1   - / -   
3. It frightens me when I don’t understand what 
the teacher is saying in English.
3 / 1 1 / 2   1 / 2  2 / 2   3 / 3 
4. The more I study for an English test, the more 
confused I get.  
- /  1 5 / 6  4 / 3  1 / -   - / -   
5. I get nervous when I don’t understand every 
word the English teacher says in English.
7 / 1   2 / 1 - /1  1 /7  - / -   
6. I get upset when I don’t understand what the 
English teacher is correcting in English. 
4 / 2   1 /2  1 / 4   3 / 1   1 / 1   
7. I am afraid that my English teacher is ready to 
correct every mistake I make.  
- / - 1 / 3 2 /  2 5 / 1  2 / 4  
Table 4. Component 2 -  Low Self – Confidence in Speaking English
 I strongly agree. I agree. Neutral I don’t agree. I strongly 
disagree. 
 Before/After  Before/After  Before/After  Before/After  Before/After  
1. I never feel quite sure of myself when I am 
speaking English in my English class.  
8 / 3 1 / 5 - / 2  1 / -  - / -  
2. I feel confident when I speak English in English 
classes.
- / 4  2 / 3 - / 1  5 / 2   3 /-   
3. I get nervous and confused when I am speaking 
English in my English classes.  
6 / 2 3 / 7   - / 1  1 / -  - / -  
4. I feel very self – conscious about speaking 
English in front of other students.   
6 / -  1 / 5 2 / 3 1 / 1  - / 1 
5. I start to panic when I have to speak English 
without preparation in English classes.  
7 / 1 1 / 4 1 / 4    1 /1 - / -  
6. It embarrasses me to volunteer answers in my 
English classes.
3 / -  2 / 1  3 / 2  2 / 5 - / 2  
7. I am afraid that the other students will laugh at 
me when I speak English.  
7 / 1 3 / 1  -  / 3 - / 4 - / 1  
8. I would not be nervous speaking English with 
native speakers.
2 / 4 2 / 2  1 / 3  4 / 1 1 / -  
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9. I don’t worry about making mistakes in English 
classes.
6 / 3  2 / 1 - / 1   2 / 4  - / 1   
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